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Annotation.This article examines the integration of Artificial Intelligence (Al) tools into
Communicative Language Teaching (CLT) to enhance learner interaction, authenticity, and autonomy.
As Al technologies like ChatGPT, Grammarly, and ELSA Speak become more prevalent in educational
contexts, their potential to support language pedagogy continues to expand. The study explores how
these tools can be methodologically aligned with CLT principles, emphasizing learner-centered
interaction and feedback-based learning. Through a conceptual-descriptive analysis supported by
classroom-based reflections, the article proposes a framework for integrating Al into communicative
practice. The findings suggest that Al can act as a conversational partner, feedback provider, and
autonomy enhancer when applied with pedagogical awareness. The paper concludes that successful
implementation of Al-assisted CLT requires informed teacher mediation, digital literacy, and ethical
responsibility to maintain authentic communication and balanced classroom dynamics.

Keywords.Al tools, communicative competence, language teaching, learner autonomy, ChatGPT,
digital pedagogy.

Annotatsiya: Ushbu maqolada sun’iy intellekt (A1) vositalarini Kommunikativ Til o ‘qitish (CLT)
Jjarayoniga Integratsiya qilish orqali o ‘rganuvchilar o ‘rtasidagi o ‘zaro alogani, nutgning haqiqiyligini
vamustaqil o ‘rganish qobiliyatini rivojlantirish masalasi yoritiladi. ChatGPT, Grammarly va ELSA
Speak kabi Al texnologiyalari ta’lim muhitida tobora keng qo ‘llanilayotgani sababli, ularning til
o ‘qitish jarayonini qo ‘llab-quvvatlash salohiyati ham ortib bormogda. Tadgigot ushbu vositalarni
CLT tamoyillariga metodik jihatdan uyg ‘unlashtirish yo ‘llarini o ‘rganadi, bunda o ‘quvchi markazli
yondashuv va fikr-mulohazaga asoslangan o ‘qitish alohida e’tiborga olinadi. Konseptual-tavsifiy
tahlil hamda sinfdagi kuzatishlarga tayanib, magola Al texnologiyalarini kommunikativ amaliyotga
Jjoriy etish bo ‘vicha metodik modelni taklif etadi. Tadqiqot natijalari shuni ko ‘rsatadiki, Al vositalari
to‘gri pedagogik yondashuv bilan qo llanilganda, ular suhbatdosh, fikr-mulohaza manbai va
mustaqillikni oshiruvchi vosita sifatida samarali ishlaydi. Magola xulosa giladi: Al Asosidagi CLTni
muvaffaqiyatli amalga oshirish uchun o ‘qituvchining ongli vositachiligi, raqamli savodxonlik va
axloqiy mas uliyat muhim ahamiyatga ega, chunki ular haqiqiy mulogotni va sinfdagi muvozanatli
dinamikani saqglab qolishga xizmat giladi.

Kalit so‘zlar: Al vositalari, kommunikativkompetensiya, tilo ‘qitish, o ‘rganuvchilarmustaqilligi,
ChatGPT, ragamlipedagogika

Annomayun:B cmamve paccmampusaemcs uHmezpayusi UHCMPYMEHMO8 UCKYCCMBEHHO20
unmennexma (MH) 6 kommynuxamuenoe ooyuenue unocmpanuvim azvikam (Communicative Language
Teaching, CLT) c yenv wnosviuienu sypoBHs 63aUMO Oelcmeus, NOOIUHHOCMU O00WeHus u
camocmosmenviocmu  yyawuxcs. C  pacnpocmpanenuem makux mexnonoeul, xaxk ChatGPT,
Grammarly u ELSA Speak, uxnomenyuan 6 noooepicke a361k08020 00pa308aHus. NOCMOSAHHOPACMEN.
B uccneoosanu u ananus u pyromes memoouueckue cnocoovic 021aco 8aHUAOAHHBIX UHCIMPYMEHMOE C
npunyunamu CLT, 6 yenmpexomopuvlx — obyuenue, OpueHmupo8aHHoe HAyuawe2ocs, U passumue
uepez obpammuyloceazs. Ha ocnoee KOHYyenmyanbHO-OnUCAmMeNbHO2O0 AHAIU3A U Ne0a202UyecKux
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HaOnooenuti  agmopnpeonazaem mooenvunmezpayuu HHW 6  KOMMYHUKAMU8  HYIONPAKMUKY.
Peszynomamur noxazviearom, umo npuecpam omuom nedazo2udeckom nooxooe MU mooicem vl cmynamo
8 poaucobeceOHuKd, UCMOYHUKA 0OPAMHOUCEA3U U CPeOCmed pazeumusi asmoHoM uuyyauje2ocs. B
saknouen ueommeuaemcs, umoycnewnas peanuzayusi CLT ¢ npumenenuem WU mpebyem
OCO3HAHHO20 NOCPeOHUYecmsea npenooasamens, YU@DpPOBOU 2pAMOMHOCMU U IMUUECKOU Omeem
CMeeHHOCmU, 00ecneyusanuwux NOOJUHHOCOOWeHUe U 2APMOHUYHYIOOUHAMUKY 8 YYeOHOolcpede.
Kniouesviecnoga:  Hucmpymenmst — UCKYCCMBEHHO20 — UHMENNEKMA,  KOMMYHUKAMUBHAS
KomMnemenyus, npenooasanuessvika, asmonomusyuawezocs, ChatGPT, yugposaanedazozuxa

Introduction

Communicative Language Teaching (CLT) has long been recognized as one
of the most influential approaches in language pedagogy, emphasizing authentic
use of language for meaningful purposes. Unlike earlier structural or grammar-
focused methods, CLT views language as a tool for social interaction rather than a
system of abstract rules. It is founded on Hymes’s concept of communicative
competence, defined as the ability to use language appropriately according to
social context [1]. The goal of CLT is to foster learners’ ability to negotiate
meaning, express intentions, and participate in real-life communication. However,
while CLT promotes interaction and fluency, traditional classroom limitations—
such as time constraints, limited exposure to native speakers, and uneven
participation—often restrict its effectiveness.

In recent years, Artificial Intelligence (Al) has emerged as a transformative
force in education, offering new pathways to overcome these limitations. Al tools
built on natural language processing and machine learning can generate, evaluate,
and respond to human language in real time. These systems not only provide
personalized instruction but also create opportunities for learners to engage in
authentic communication beyond classroom boundaries. Tools like ChatGPT,
Grammarly, Duolingo Max, and ELSA Speak allow students to practice speaking,
writing, and listening with immediate feedback and contextual relevance [2]. Such
tools align with the communicative philosophy of learner autonomy, interaction,
and contextualized use of language. Despite growing enthusiasm, the integration of
Al into CLT requires a clear methodological framework to ensure that technology
enhances rather than replaces human communication. The purpose of this study is
to explore how Al can be methodically and ethically incorporated into CLT to
promote communicative competence and learner independence.

Methodology

This study adopts a conceptual-descriptive and practice-oriented
methodology, combining theoretical exploration with classroom-based observation
to examine how Atrtificial Intelligence (Al) tools can be effectively aligned with
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the principles of Communicative Language Teaching (CLT). The research approach
draws from qualitative methods and interpretive analysis, focusing on how Al
influences learner interaction, feedback, and autonomy. The selection of Al platforms—
ChatGPT, Grammarly, and ELSA Speak—was guided by their accessibility, linguistic
accuracy, and pedagogical relevance to English language learning contexts. Data were
collected from experimental EFL classes where these tools were incorporated into
communicative tasks. Classroom observations, teacher reflections, and learner feedback
were used to understand the impact of Al on communicative interaction. The analysis
was interpretive, emphasizing qualitative patterns in student engagement, motivation,
and linguistic development rather than quantitative test data.

The methodological design follows a four-stage framework consistent with
communicative pedagogy: first, pre-communicative preparation, where learners explore
target structures and vocabulary through Al-supported brainstorming or model
dialogues; second, Al-assisted communicative practice, where students engage in
dialogue simulations, role-plays, or problem-solving tasks using Al interlocutors such as
ChatGPT; third, reflective feedback, where systems like Grammarly and ELSA Speak
provide real-time correction on writing and pronunciation; and fourth, collaborative
synthesis, where learners discuss Al feedback and revise their language use through
peer and teacher interaction. Each stage supports one or more components of
communicative competence as described by Canale and Swain [3]-—grammatical,
sociolinguistic, discourse, and strategic.

To ensure validity and reliability, the study employed data triangulation,
combining teacher observations, Al-generated reports, and learner self-assessment logs.
This triangulated approach provides a multi-perspective understanding of how Al
affects the communicative process. The methodological framework is influenced by
Ellis’s view of language learning as a dynamic, task-based process emphasizing
interaction, negotiation of meaning, and feedback [6]. Ethical considerations were also
observed, ensuring informed consent and protecting learner privacy. Only open-access
Al tools were used, and no personal data were recorded. The teacher’s role in this
methodology was that of a mediator and facilitator, ensuring pedagogical control over
Al use. Ultimately, this methodology aims to demonstrate that the integration of Al into
CLT, when guided by sound pedagogy and reflective teaching practice, strengthens
rather than diminishes human communication, enabling learners to become autonomous
and interactive language users in both digital and real-world contexts.

Research Analysis

The analysis of Al integration in CLT classrooms reveals that Al technologies can
significantly enhance communicative competence by extending opportunities for
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authentic interaction. Learners who used ChatGPT for simulated conversations
demonstrated improved fluency and greater confidence in spontaneous dialogue. They
engaged in everyday communicative scenarios—such as making travel plans, debating
opinions, or conducting interviews—without fear of judgment, which lowered
affective barriers to participation. Grammarly feedback allowed learners to identify
recurring grammatical issues, refine sentence cohesion, and experiment with tone,
thus supporting the development of discourse competence. ELSA Speak, through
speech-recognition feedback, promoted self-awareness in pronunciation and
intonation, leading to measurable gains in oral fluency and self-monitoring.

The use of Al tools also encouraged learner autonomy. Students increasingly
relied on Al-generated feedback to self-correct before consulting the teacher,
showing progress in independent language regulation. This finding supports
Little’s definition of autonomy as the learner’s capacity for critical reflection and
self-directed action [5]. Furthermore, Al feedback promoted metalinguistic
awareness: students not only recognized errors but began articulating the reasons
behind corrections, showing deeper cognitive engagement with language forms.
These outcomes align with CLT’s learner-centered orientation, emphasizing active
participation, reflection, and self-evaluation.

However, the analysis also indicated varying levels of student reliance on Al.
While some learners effectively used Al to extend practice and reflection, others
became overly dependent on automated suggestions, accepting corrections without
understanding underlying rules. This suggests the importance of teacher mediation
to ensure Al feedback remains pedagogically meaningful. Teachers observed that
combining Al feedback with guided classroom discussion helped students evaluate
Al responses critically and apply insights to new communicative contexts. Overall,
the research analysis confirms that Al tools, when integrated with structured
communicative tasks, can substantially enrich language practice, promote
autonomy, and personalize learning within a CLT framework.

Discussion

The findings suggest that Al tools have significant pedagogical benefits
within CLT, particularly in fostering interaction, feedback responsiveness, and
learner independence. Al-assisted dialogue platforms such as ChatGPT simulate
authentic communication and provide learners with unlimited opportunities to
practice conversation, improving fluency and pragmatic competence. The instant
nature of Al feedback enhances the communicative cycle, allowing learners to
monitor performance and receive corrective input in real time. Grammarly and
ELSA Speak, for instance, deliver targeted feedback that human teachers might not
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be able to provide to every student simultaneously, thereby democratizing
individualized learning. Moreover, multimodal interfaces—combining text, audio,
and visual cues—create inclusive and engaging learning environments that cater to
diverse learner needs. Al also facilitates personalized learning trajectories, adapting to
the learner’s pace and performance level, which is particularly valuable in large, mixed-
ability classes [7].

Despite these advantages, several challenges remain. Authenticity is one major
concern, as Al-generated responses, though contextually appropriate, lack emotional
nuance and spontaneity characteristic of real human communication. This limitation can
undermine the communicative authenticity that CLT prioritizes. Furthermore, teachers
face the challenge of developing new digital literacies to effectively integrate Al tools
into pedagogy. Without proper training, instructors may employ Al superficially or rely
excessively on automated systems, leading to pedagogical imbalance [8]. Ethical
considerations also arise regarding data privacy, algorithmic bias, and unequal access to
technology, particularly in under-resourced educational settings. Consequently,
institutional frameworks must ensure responsible and equitable use of Al in classrooms.

The role of the teacher, therefore, becomes central in mediating between Al and
the learner. As Bax argues, effective language teaching in technology-rich environments
requires teachers to act as facilitators who balance technological input with human
interaction [9]. Teachers should design communicative tasks that integrate both Al and
peer collaboration, encourage critical reflection on Al feedback, and contextualize
learning outcomes within broader communicative objectives. In this way, Al serves not
as a substitute for interpersonal communication but as a supplementary environment
where learners can rehearse, reflect, and refine language skills that they later apply in
authentic human contexts.

Conclusion

Integrating Al tools into Communicative Language Teaching represents a
methodological evolution that responds to the linguistic and technological realities of
modern education. The study demonstrates that Al, when strategically embedded within
CLT, can enhance interaction, promote learner autonomy, and provide continuous,
personalized feedback. Yet this potential can only be realized through pedagogical
awareness, ethical responsibility, and ongoing teacher involvement. Al should not
replace communicative human interaction but should extend it, offering learners new
spaces to experiment with language and develop confidence. Ultimately, Al-assisted
CLT bridges traditional language pedagogy with the communicative demands of the
digital era, preparing learners for authentic communication in both physical and virtual
contexts. Future research should investigate long-term impacts of Al-supported CLT on
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motivation, pragmatic competence, and intercultural communication, as well as
explore how teacher education programs can integrate Al literacy into

methodological training.
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